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Art has a potentially vital role in the learning process of children, |
The process of drawing, painting or constructing is a complex one in
which the child brings together diverse elements of his experience

to make a new and meaningful whole. FOR THE CHILD ART IS A DYNAMIC
AND UNIFYING ACTIVITY.

In our present educational system most emphasi¥ has been put upon ,
the learning of factual information. More and mote people are ?
recognizing that the ability to learn differs f1iom age to age and
from individual to individual and that this ability to learn involves
not only intellectual capacity but algo SOCIAL, EMOTIONAL, PERCEPTUAL,
PHYSICAL and PSYCHOLOGICAL FACTORS

What a person knows or does not know may bearn no relationship to
creative. action, '

One of the basic ingredients of a creative art kxperiencé*is the
relationship between the artist and his envirdnmment. Painting, draw-
ing, or constructing is a constant procé#ss of dagimilation and pro-
Jection taking in through the senses a vast amount of information,
mixing it up with the psychological self, and putting into a new

form the elements that seem to suit the aesthatic n&eds of the
artist at the time.

Man learns through his sensfs, The alillity %4 ¥ee, hear, smell and
taste provides the means by which an interactivn between man and his
#nvironment takes place. The greater the oppaitunity to develop an
increased sensitivity and the greater the awapiéness of all the
_menses, the greater will be the opportunity for learning.



One of the outstanding characteristics of this age of development is
- the child’s disoovery that he is a member of society, a society of his
peers, It is during this time that children lay the groundwork for
the ability to wWerk in groups and to cooperate in adult life. The
discoveries of h&ving similar interests, of sharing secrets, of tha
pleasure of doing things together, are all fundamental. There is a
‘ growing awarenggds that one can do more in a group than alone, and
that the group 1@ fiore powerful than a single person. This age is
the time for group friendships and peer groups or gangs. The word
gang has taken on some negative connotations within today’s society,
but we as adultyg may have some very happy memories of the gang of
kids we went aroynd with when young. This age shows an increasing
development of #aoial independence from adult domination, a 1earping
about social sqrygtures in a personal way. This is a findamental
part of the devalopmental prboess and an 1mportant étép in social
interaction, ’

A work of art i nbt the representation of an dbaeat 1tse1f; rather,
it is the repreﬂentation of the experience we have with the particular
object. A mere photographic imitation of his environment is not ,
expressive of a ghild’s individual relationship to what he oérceives.
The qy#ation Lk not whether the child should draw in a phot@graphic
way or he forged to rely upon imaginative patterns, but whether the
art eiperiends mvovides the opportunity for a child to identify with
his own experlencé and encourages him in his own perssonal, aensitiVﬂ
artistic creation.



Art for the child is something quite different. For a child art is
primarily a means of expression. No two children are alike, and in
fact, each child differs even from his earlier self as he,constantiy
grows, perceives, understands and interprets his environment. A
child is a dynémic being, art besdies for him a language of thought.
A child sees the world differently from the way he represents it,
and as he grows his expression changés.

A child expresses his thoughts, fée¢lings and interests in his
drawings and paintings and shows his knowledge of his environment

in his creative expressions. His individual expression is just as
important to him as the artists creation is to the adult.



For the child this age may be the most dramatic and healthy period of
discoveries, as can be clearly seen in his creative work. The schema
is no longer adequate to represent the human figure during the gang
age. The concept of the human figure as expressed during the earlier
schematic stage was a generalized expression of man., Now the child
is eager to express characteristics of sex, to show boys with
trousers and girls with dresses; the schematic geperalization cannot
suffice, Greater awareness develeps at this age; the modes of expre-
~ssion of the preceding stage are no longer suitable to express this
increasing awareness.

>~

In earlier stages of drawing the separate parts of these drawings
were not self-explanatory, but were composed of geometric shapes and
geometric lines. A part removed from the whole lost its meaning.
Now, however, geometric lines no longer suffice as the child moves
to a form of expression more closely related to natute. But the
child is still far from a visual representation. For example, girls
in their drawings do not yet draw their dreases with folds or wrinkles.
The hemline itself is usually drawn straight across, The drawing is
not an outcome of the child's visual observation, but rather his
Characterization of girls as girls or boys as boys. We find that
the child gains a feeling for detmils, but often loses a feeling for
action. Often a greater stifinesp can be séen in the répresentations
of the human figure in drawings by children of this age. Every body
part has its meaning and retains this meaning even when separated
from the whole,
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Now that the child is developing greater visual awareness, he no

longer uses exaggeratiéns, omissions, or other deviations in ex-
pressing his emotions. Although at the age of nine most children still
exaggerate the size of the human figure, studies have sghown that this
axaggeration teénds to disappear during this atage Df\déVelnpment
(Lowenfeld, 1952). The child begins to substitute otheér means of
expression to show emphasis, such as an accumulation uf details on

' those parts that are amotionally significant tc him.

The greater wareness ‘and concern for detail at this stage of deve-
lopment can even extend to making a left hand quite different frpm
the right. ‘This concern for proper detail can occasionally make the
total look distorted. Sometimes this exaggerated concérn will even
make a chilﬂ exclaim that he has ’’goofed’’ if he has not drawn the
proper number of buttons on his ghirt. This dawning awareness of
the visual appéarancé¢ of objects has little to do with true natura,u
listic tendenﬁiﬁs, a8 éan be r&adily seen in theae drawings and paint- ,
ings, where there is no attempt at showing the light or shade, the
effect of motion, or any folds or wrinkles. Rather, the child is
characterizing his enwironment. His drawings have taken on a cerw
tain stiffness and formality, ‘

Just as his greater awareness of the self and of the eénvironment

" leads a ohild to realigze that geomeiric lines and forms are inadgquata

expression fer the human flgure, his representation af space révipls
a change from the symboli¢ expression of the base~lin® concept té a

- more naturalistic represeniation. As a result of this growing yisual



awareness the child discovers that the space between base lines
becomes meaningful, and the plane is discovered.

The change from a single base line to the discovery of the plane is
usually a fairly rapid one, The stage of transition can be seen in
drawings that include several base lines; we find the spacCe between
these base lines being filled in, An example of this appears in
Figure. We can only speculate on how the child himself physically
activity and developing curiosity. One can picture a first grader
walking to school, carefully following his prescribed route. Com-
pare this with a fourth grader who acts as if the sidewalk were

there to ignore; he is much more interested in walking on the
-wrong side of the hedge, kicking a can in the gutter, or going

around in back of some of the houses to see if something interesting
is happening. At any rate, the base line begins to disappear, the
trees and houses no longer stand only on the edge of this line.
Although for some children the base lime representation remains in
frequent use, the space below the base line now takes on the meaning
of ground.

We also find that the sky line is no longer drawn across the top of
the page, It now extends all the way down to what at the beginning
may be a base line but which gradually assumes the significance of
the horigon, The child has ot yet become aware, however, of the
meaning of the horizon., e haé not yet devaloped conscious visual
perception of depth, although he has taken the first steps toward sudh



an awareness. With the sky all the way down, the child soon realizes
that a tree growing from the ground will partially cover the sky.
Hence he becomes conscious of overlapping, and another step toward

a more naturalistic representation has been perceived.,

As children now discover the meaningfulness of their énvironment
and begin to relate this to themselves, it becomes most important
for education to give them a feeling for what is sincere in our envi-
ronment and what is insincere. One of the main fun¢tions of design
can be the establishment of harmonious relationships. At this age it
is vital that we stimulate children’s thinking and provide them with
opportunities for discoveries relating to the natural beauty of
materials that are found unspoiled within our environment. This
means developing a feeling for differences in rocks, pebbles, shélls,
barks, moss-sll the wealth we can find in nature. Children of this
age are normally collecting a variety of objects anyway, from bits
of string to toads, as any mother of a nine year old can testify.

Collecting a pile 4f pebbles can be very exciting. Discussing the
different shapes and different colours, noticing how the water has
worn down some edges, Or seeing how the light tries to shine through
some varieties but not obheérs-all of this can be real discovery and
can awaken parceptual sensitivity. Such explorations require &
relaxed atmusphere; for such learming cannot be ruahed.

We nged not be limited to discovering the beauty of natural materials
in woods aml streams aloné. Even scrap material oali have beauty
hidden in it. Rusty iron; or wrinkled paper, or even mold and mildew



can be pleasing to look at if we are able to redefine our values and
not think of them as discarded and rejected parts of our sometimes
over sterile environment.

The sincerity of beauty as found in nature should be mtressed,

because this is a natural extensgion of the child’s ¢wm drection at
this age. Occasionally children will enjoy putting these collections
into some form, such as putting the pebbles into a little sand in a
box and pourling plaster over the back of them to miké a mosaic, or
arranging'scrap material in a collage. Becoming sensitive to the
qualities of a material is of great importance, and children improvise
on their:own account combinations of materials that need not necess-
arily serve a useful purpose, Getting acquainted with the different
functions and qualities of materials is the main ainm.

One of the outstanding characterisitcs of this age is the child’s
disaovery of his social independence. He has learnéd that he can
have actions and thoughts that are quite independent pf adults.

He has developed a feeling for himself as a member of a group. He
has also become more aware of the details of his environment. His
drawings ne longer contain a schema for people, begause his concept
of people has altered so that the schema i no long¢r adequate.

How much he has departed from schematic repiésentétion end how much
 he feels the need to characterige particylai objeats, figures, and
his wnvironment is indicativé df his intellectual growth. It can be
easlly understood that a child #f low mentality meither becomes
awal'd of his changing environment nor discovers those characteristics
that will allow him to individualize objects or figures.



The ability to break away from the schema and to recognize particular
details connected with the self and with the environment is one of the
characteristics of this age. We have also seen that children between
the ages of nine and twelve are much more observant of their environ-
ment, and that their interest in discovering the details of nature can
be seen in the variety of colleations made by boys and girls. To a
great extent, however, these children do not remove themselves from
their own obseérvations. That i4, their drawings and paintings show
quite clearly that they see things through their own experiences, and
assume that this ’?rea;ity” is the way things really are. Children
can sometimes be critical of the drawings of others and even of their
own drawings if these do not 1live up to their won interpretation of
what is real. We can see that naturalism is not the ultimate goal at
this age, because there is usually no attempt at showing light and
shade, atmospheric effects, or ew¥en color reflections or folds in
cloth. The child, then, has left Behind him the stage of schemata

and laws for behavior; instead H# has developed a curiosity about
himself and those things around Mhim, but he has not yet achieved an

~ objective, naturalistic viewpoint, It should be emphasized at this
point that there is no value judgdédient implied in discussing the var-
ious stages of children'!p develdpmént. Our concern here is simply to
understand these differe#nceg and to become more sensitive to the

great variety of artiastip expregsion,

Children at this stage usually refrain from using as much exXaggera-
tion as they did earlier, We find that there ig a more naturalistic
proportion. One of the characteristics of emotional interest in a
particular pirt of a dyawing (v a painting, as we have seen, 1s the



accumulation of details in this particular part. This fact can be
easily understood, for the child naturally uses more affection and
spends more time to characterize a part that is of emotional signi-
figance to him.

The ability of children to participate in group activities can readily
be seen when children worlk together on murals of such topics as '’A
Dailry Farm’’. Childreii of this age usually have the urge to work in
group activities, but it may be the child who withdraws from such
activities who needs this social experience most. To a great extent
democracy is based upon social action. A child who avoids the group
and who is unable to relate to his own experiences in his drawings
may need some support frum the teacher in order to develop greater
social growth. Experiences such as being in charge of a section of

a murél’may be of valué, Certainly the individual’s contribution

to the group should be recognized, and a sensitive teacher cati insure
that each child is ablé (o participate. :

One of the most important areas of growth to which art can combribute
is that of creative growth. During this stage of development there
is a great deal of pressure put upon children to conform not only to
the wishes of gdults, but algo to the demapds of the group., Teo
furiction creativiély, nﬂw@er, one must first be able to functiun as
an Individual. Thig mesans that imitation and conformity to pmbterns
outeide the nelf must he discouraged. The encouragement of th# indi-
vidual childts own approagh to working out problems is vital in this



area. To what extent a child is creative at this age can be seen by
the desire he shows for experimentation, exploration, and invention.
A child who is rigid or does not utilize material in new ways needs
to be encouraged in his flexibility. Endouraging new and different
ways to use materials and rewarding the ihberesting stipple or the
effect of one color being placed over angther will be positive
steps in the direction of supporting creative growth.

|



Colour: Colour is a sensatiom, The sense of sight functions only
when light reaches the eye golour is informatian.



Colour influences mood and feelings. These are some evidences to
suggest that light of different colours entering to eye can indirectly
affect the centre of emotions in the hypothalamus which in turn affe-
cts in pituitary gland. This master gland controls the entire
endocrine system, including the thyroid and sex glands and so cont-
rols the hormone levels of this system and the moods ¢onsequent

upon them, :

Children with strong emotional drive had preference for certain
colours like red, yellow, orange.

The word child covers the gammut between infant to adolsente.
Therefore it is essential to decide what age children should be
experimented . Project starts by getting aquanted with children’
and their parents, it was found that small children age between 1
to 3 does not seem to bother sbout colours but they get attracted
to bright colours. Most of the children call red colour to any
colour. After 2 years when they are taught to recognise colours.
Some respond fast but some show reluctance. So the age group
selected was from 5th to 'Bth standard. Upto S5th standard children
get well aquanted with colours and pictures. The age group from
5th to 8th stmndard was seélected for carrying out the experiments,

Hypothesis, sxperiménts wers conducted to get concrete results on
these statendiits.
(1) Mooda/fwelings influsnce selection of colouil«

(2) Age group/sex influengeés selection of colour,



List of moods and feelings of children.

(1)
(2)
(3)
(&)
(5)
(6)
(7)
(8)
(9)

Happiness

Sadness

Anger

Love/affection

Cold

Warm

Soft

Pain

Jealously ' i ;

(10) possiveness
(11) Freedon.

Out of these happiness and sadness were selectﬁd far éxperimentation.

Experiment No. 1l:- Children were asked to make pitture to depict
héappiness and sadness.

Conclusion drawn from these picture

(1)

(2)
(3)

(4)

For sadness most the student showed somebody i& dying or dead
body and relatives are ¢rying.

For happiness most of the children drawn Birkhday parties.
It was found that they luvé spent maximuti time in sketching
and therefore, they did not have patience to paint properly.

Accept two or three student all others paintied their drawings.
But the colours they melected were mt randuin.



,,_.UaQE pes Zuaamu Addey inok
~ moys o1 391043 inok
*o mh:o_oo fain 2qno ey1 dn I




Happiness and sadness were two abstract for these children.

The next experiment'wasfto show them a pictures of jocker painted in
primary and neutral colours and ask them which jocker 1looks happier
than other.

orh
The fourth experiment was to deseribe a happy/sad situation from a
story and give them that situation to paint.

But because of time limitation there experiment were not been con-
duct.

Experiment No, 2 t- It was seen in first experiment that they
give more importance to drawing than painting therefore, it became
essential to stop them from drawing.

Second experiment sheet is attracted with report in which they are
asked to paint a oube (which a neutral form having six faces).

This experiment was agsin a failure.
Conclusion of this experiment was that the concepts;

It is very difficult te conclude any thing from above experiments,

 One has to keep doing them and modifying them to get concrete

results. Begsuss children’s response depends on their ¢ulture,
background, ag#, sex, environment, personal development; perceptive
abllity and mmny other thinge.
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