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Introduction

Children come in all different sizes, colours, shapes and
forms, So does creativity. It is limitless in its manifestations,
just as science is still discovering the endless marvels of
creation. The definition of creativity is “to produce, construct,

something new and original in thought or imagination.”

All children are creative, however too much emphasis is
placed on children being creative in the arts. “Something new

III

and original” can be in ANY area of life. We need to give
children a chance to live in a magical world, free of adult
expectations, long enough to contact their own brand of

creativity.

Every person comes into the world with unique gifts. For us to
know what these are in each child, we need to watch, listen,
be free of ideas of who we “think” children are and patient
to let the gifts be revealed. AND...we need to find different
ways to enter into and participate in child’s world of creativity

and imagination.

Children live in a world where magic is real. They believe in
fairies, spirits, monsters, fairy tales and super powered
characters. They lack the abstract understanding to make
sense of realistic explanations about how the world works. If
we try and push our explanations on children too early, it cuts

off their imagination and creativity.

Creativity comes from the belief “impossible”, the new, the
miraculous. It is this kind of open mindedness that finds
solutions to world problems, stimulates original thinking and

takes mankind towards deeper truths.

“Children need time and space to use their imaginations.”

Scribbles and marks are a child's way of expressing himself
and learning about art. Children go through stages of
development in their early years including scribbling, symbol,
story, relationship and schematic. There are no defined ages
for when children will enter or leave a developmental stage

of art; it is based on their own individual development.



Objective

The objective of this project is to get a comparative analysis

between rural and urban children.

To understand to what an extent their imagination spreads,
whether their background, their surroundings matter to what

and how they imagine.

To understand if and how much is the imagination influenced

as the child grows.

At the end comprise a book based entirely on the imagination

of a rural child, from their words to their drawings.



Books available for children in Hindi

Champak
Chandamama
Amar chitra katha
Tinkle

Supandi

Chakmak

Kapish

Kalia the crow
Shikari shambhu

Ramu and Shamu

7 SUPPANDI THE SIMPLE

Pyarelal series
Zim zim

Lambu motu
Charlie chaman
Nasruddin Hodja

Little shambhu series

Junior tantri
The defective detective

Ajay The Detective




Books available for children in Marathi

Champak

Chandoba

Chava

Faster fene

Amar chitra katha (marathi)
Bal-prabodhini

Thak-Thak

Vetal pachhisi



Research about books

Eric Carl is the creator, author, and illustrator of The Very
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Hungry Caterpillar and many other children’s books.

The Very Hungry Caterpillar by Eric Carle

The Very Hungry Caterpillar, by Eric Carle, tells the charming
story of a caterpillar who (literally) eats his way through the
book and all of the food items he can find. Small children love

the amazing artwork and the humorous way Eric Carle tells his

tale.

i AR Tha ik g Bill Martin Jr ' Eric Carle

the world of

Brown Bear,
Brown Bear,
What Do You See?

Book and Memory Game

; TheVery Hungry Caterpillar

Pop-Up
Game
Inside!

4

by Eric Carle
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Online research About ‘Child Art’

Child art is the drawings, paintings and other artistic works
created by children. It is also referred to as "children's art" or

the "art of children".

The term 'child art' also has a parallel and different usage in
the world of contemporary fine art, where is refers to a sub-

genre of artists who depict children in their works.

Stages of child art

As the child develops, their art passes through a number of

stages. It is thought that all children pass through these stages.

Scribbling

From about their first birthday children achieve the fine motor
control to handle a crayon. At first they scribble. The youngest
child scribbles with a series of left and right motions, later up
down and then circular motions are added.

The child appears to get considerable pleasure from watching

the line or the colours appear.

Research

Often however children do not pay attention to the edges of the
page and the lines go beyond the confines of the page. Children
are often also interested in body painting and, given the
opportunity, will draw on their hands or smear paint on their

faces.

Later, from about their second birthday, controlled scribbling
starts. Children produce patterns of simple shapes: circles,
crosses and star-bursts. They also become interested in
arrangement and can produce simple collages of coloured paper,
or place stones in patterns. Once children have established

controlled scribbling they begin to name their scribbles
11



Pre-symbolism

From about age three, the child begins to combine circles and
lines to make simple figures. At first, people are drawn
without a body and with arms emerging directly from the
head. The eyes are often drawn large, filling up most of the
face, and hands and feet are omitted. At this stage it may be
impossible to identify the subject of the art without the
child's help.

Later drawings from this stage show figures drawn floating in
space and sized to reflect the child's view of their
importance. Most children at this age are not concerned with

producing a realistic picture.

Symbolism
In this stage of a child's development, they create a
vocabulary of images. Thus when a child draws a picture of a

cat, they will always draw the same basic image, perhaps

modified (this cat has stripes that one has dots, for example).

This stage of drawing begins at around age five. The basic

shapes are called symbols or schema.

Each child develops his/her own set of symbols, which are
based on their understanding of what is being drawn rather
than on observation. Each child's symbols are therefore
unique to the child. By this age, most children develop a
"person" symbol which has a properly defined head, trunk
and limbs which are in some sort of rough proportion.

Two schematic figures on a green base line

Before this stage the objects that child would draw would
appear to float in space, but at about 5-6 years old the child

introduces a baseline with which to organize their space.

12



This baseline is often a green line (representing grass) at the
bottom of the paper. The figures stand on this line. Slightly
older children may also add secondary baselines for

background objects and a skyline to hold the sun and clouds.

It is at this stage that cultural influences become more
important. Children not only draw from life, but also copy
images in their surroundings. They may draw copies of
cartoons. Children also become more aware of the story-
telling possibilities in a picture. The earliest understanding of
a more realistic representation of space, such as using

perspective, usually come from copying.
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Ref. http://en.wikipedia.org/wiki

Realism

As children mature they begin to find their symbols limiting.
They realize that their schema for a person is not flexible
enough, and just doesn't look like the real thing. At this stage,
which begins at nine or ten years old, the child will lend

greater importance to whether the drawing looks like the

object being drawn.

The Luck Pine. Age 9
This can be a frustrating time for some children, as their
aspirations outstrip their abilities and knowledge. Some
children give up on drawing almost entirely. However others
become skilled, and it is at this stage that formal artistic
training can benefit the child most. The baseline is dropped
and the child can learn to use rules such as perspective to
organize space better. Story-telling also becomes more
refined and children will start to use formal devices such as

the comic strip.
13



Private drawing

Some children will largely give up on 'adult supervised'
drawing and draw only privately, as part of a largely un-
noticed children’s street culture (e.g.: chalk drawings, rude
and caricature drawings on pavements and walls), and private

doodling in diaries.

Some of these may later gravitate towards making informal
graffiti and skateboard art. Private drawings are for children
to do without the influence of others on their self-expression.
This can also include other friends and siblings along with

other technologies.

Therapeutic

art therapy can be an effective way for children to develop and
connect with their emotions. Some children with autism have
found that drawing can help them to express feelings that they

have difficulty expressing otherwise.

Similarly children who have faced horrors such as war can find it
difficult to talk about what they have experienced directly. Art
can help children come to terms with their emotions in these

situations.

Criticism

After visiting a children's art display in San Francisco in the
1980s, educator John Holt stated that, "...An understanding of
adultism might begin to explain what | mean when | say that

much of what is known as children's art is an adult invention.”

Ref. http://en.wikipedia.org/wiki/Child art

14



Art, Design and Psychology Children's Art

* Children explore the world around them through intellectual,
physical and emotional methods.

¢ All these factors play a part in their art.

* Psychological studies have established a series of stages of

development in this process - simply stated as:

“SCRIBBLE - LINE — OBSERVATION Restriction in Expressive Skill
Withdrawal “

Two Models exists, Similar, but different

Viktor Lowenfeld

Creative and Mental Growth 1978

e First Stage of Self Expression (Scribbling Stage) 2 - 4 years

e First Representational Attempts (Pre-schematic Stage) 4 - 7
years

¢ Achievement of a Form Concept (Schematic Stage) 7 - 9 years
* Dawning Realism (Gang Age) 9 - 11 years

e Pseudo-naturalistic (Stage of Reasoning) 11 -13 years

Herbert Read
Education Through Art 1966

e Scribble 2 - 4 years

e Line 4 years

* Descriptive Symbolism 5 - 6 years
* Descriptive Realism 7 - 8 years

e Visual Realism 9 - 10 years

* Repression 11 - 14 years

e Artistic Revival 14 years

Scribble

around 14 months

shapeless, purposeless

The primitive cell from w

wavy (like a waive of the hand)
little muscle control needed
sweeping movements of the arm from elbow or shoulder

tangled movement like a pen attached to a pendulum or string

15



Lowen field (1978)

4 stages of scribble

a) Disordered - uncontrolled markings that could be bold or
light depending upon the personality of the child. At this age

the child has little or no control over motor activity.

b) Longitudinal - controlled repetitions of motions.
Demonstrates visually an awareness and enjoyment of

kinaesthetic movements.

c) Circular - further exploring of controlled motions

demonstrating the ability to do more complex forms.

d) Naming - the child tells stories about the scribble. There
is a change from a kinaesthetic thinking in terms of motion

to imaginative thinking in terms of pictures.

Scribble and control
around 18 months

Gradually change to including circular movements,

interspersed with lines - basic lessons are being mastered
Initially chance, watching another child drawing, slowly
brought under control of mind and body

control of muscles in hand, wrist and arm

collaboration of mind and body

[llustrations from David Lewis & James Greene (1983)

Your Child's Drawings: Their Hidden Meaning
16



Scribble and Precision Pre-Schematic Stage

around age 2 Announced by the appearance of circular

more demanding lines, angles, zigzags and crosses images and lines which seem to suggest

use of arm, wrist and finger muscles a human or animal figure. &
challenges to perception, memory and co-ordination of hand During this stage the schema (the visual idea) is developed.
and eye movement The drawings show what the child perceives as most important
building of a store of knowledge about motions and products about the subject.

with varying results There is little understanding of space - objects are placed in a
can continue alongside gradual increasing skill in formal, haphazard way throughout the picture

recognisable pictures The use of colour is more emotional than logical

Q Two ways toward realism

Observation - watching others - copying

movements (not the drawings)

Beginning of Precision Experimentation - haphazard - similarity

. . . recognised - repetition of success
More restricted - doesn’t spread across page, isolated lines g P

. " ” Often human figures, but also animals and plants
sometimes named - “a flower

Humans and animals remain popular, plants decline

17



Human Forms
Primitive and tentative - Head and body only (tadpole drawing)
full face

parts added as skill and perception increase - feet, noses, eyes,
mouth

feet, arms, body and head

Animals drawn in profile

Symbolism and Schema
Around age of 4/5 School starts —
social world broadens

regular repetition of schema

Circle used for heads and tree tops

Drawings don’t look like they should appear to adult eyes

figures look alike (no differences between male/female)

w—— irmamE RS D [ Fesiws s m o - sl —
conceptual understanding rather than visual observation W S s e el e e o
close attention to detail - distortion and exaggeration Fagure | Hiksds Kellegy Asabnng Childien sun P 107 & P 15
simple geometric forms lllustration from Kellog, Rhoda (1970) Analysing Children's Art

18



Human Figures

Preceded by consistent shapes
Hundreds of them!

Eventually the shape becomes a man/mother/sister/brother
Very individual, may vary considerably

Figures in the child’s experience which impress determine the
subject matter

people = socialising process

lines represent arms and legs

The Schematic Stage - around 7 to 9 years

Easily recognized by the demonstrated awareness of the
concept of space.

Objects in the drawing have a relationship to what is up and
what is down.

A definite base and sky line is apparent.

Items in the drawing are all spatially related.

Colours are reflected as they appear in nature.

Shapes and objects are easily definable.

Exaggeration between figures (humans taller than a house,
flowers bigger than humans, family members large and small) is
often used to express strong feelings about a subject.

Another technique sometimes used is called "folding over" this
is demonstrated when objects are drawn perpendicular to the
base line.

Sometimes the objects appear to be drawn upside down.
Another Phenomenon is called "X-ray". In an x-ray picture the
subject is depicted as being seen form the inside as well as the

outside. 19



In between stages (transition) Meaning Through Exaggeration

Neck and shoulders are run together in Arms are often longer, hands enlarged

a continuous outline Changes in shape are accompanied by added details or, leaving

arms ‘open out” into the body segment things out altogether e.g. eating = mouth bigger

hand and fingers appear extended arms if touching or picking up and object

feet are in a different schema Indicates expanding interests and awareness

clothing takes the place of the body Not copying, concept forming

neckline and cuffs forming distinct boundaries Process: thinking, awareness of feelings, perceptual

arms and trunk run together developments
by 7 the average drawing should have most of these

(Twainese Children playing with kites)

Still Geometric
Ovals, triangles, squares, circles, rectangles, or irregular
shapes are used as body schema

All kinds of shapes are used for legs,
arms, clothes, etc.

When separated from each other, these

shapes are meaningless in isolation

(Twainese Woman) (Picking Flowers)

20




Use of a base line

Indicating space

relates everything else on the page

at 3 - 1% use baseline

at 8 - 96% use baseline

Conscious relationship is between child and environment
outdoors: base for things to stand on

character of landscape surface

flowers, trees, buildings, machines, animals and people all

stand on this base

(A visit to the Zoo)

Lowen field accounts for the multiple use of the baseline:
Obvious (to children) that people/things line up

this is based on a kinaesthetic (movement) experience
the child experiences movement in lines

its natural, things come, one after another in a line

therefore two sides of a street - two base lines

Hence, different events can be portrayed: steps, hills, streets,

railway tracks

L1311 \)
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The use of a baseline in problem solving: Social Experiences

drawing a house on a hill - experienced as climbing up but Less drawing of single figures -

arriving at a flat area with a house at the top is solved by using more groups

two base lines each with the character of the experience more major objects; children and adults, buildings, landscapes,
The same would apply to drawing: inside a cave, underwater, trees and animals

an animal burrow, etc. beginning of composition

Solution - x-ray or cross section The child at this point holds onto a life when the inanimate
Also seen for inside buildings; house, school, rooms, etc. object has a relationship with the child

e.g. a child can give a rock a “good telling off” for hurting their

foot!
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The Gang Stage - 9 to 11 (Lowenfeld)

Dawning realism as process becomes important

Group friendships of the same sex are common and self
awareness to the point of being extremely self critical
Realism - not in the photographic sense, more an experience
with a particular object

first time that the child becomes aware of a lack of ability to
show objects the way they appear in the surrounding

environment.

The human is shown as girl, boy, woman, man clearly defined
with a feeling for details often resulting in a "stiffness" of

representation.

Perspective characteristic of this stage: an awareness of the
space between the base line and sky line.

Overlapping of objects, types of point perspective and use of
small to large objects are evident in this stage.

Objects no longer stand on a base line.

Three dimensional effects are achieved along with shading
and use of subtle colour combinations.

Because of an awareness of lack of ability drawings often
appear less spontaneous than in previous stages. (Less vital

and lively.)

Transition

A symbolic world is created, lived out on paper, where
ordering and arranging relationships can take place

This helps the child to become objective and no longer tied to
subject-object interpretations

If you ask the child to tell the story, their meaning of the story

will unfold.
23



Pseudo-realistic Stage

In this stage the product becomes most important to the
child, marked by two psychological differences.

Visual: the individual's art work has the appearance of
looking at a stage presentation. The work is inspired by
visual stimuli.

Nonvisual: the individual's art work is based on subjective
interpretations emphasizing emotional relationships to the

external world as it relates to them

| TIFONEL

Research

Involvement

Visual types feel as spectators looking at their work form the
outside.

Nonvisually minded individuals feel involved in their work as it

relates to them in a personal way.

Colour

The visually minded child has a visual concept of how colour
changes under different external conditions.

The nonvisually minded child sees colour as a tool to be used
to reflect emotional reaction to the subject at hand.

NB This accounts for a personal reluctance for students to
study colour as separate, without a context of external

conditions, visual or social, in which to set their study.

24



Some Other Considerations....

Art Therapy and Visual Metaphor

"...invisible monsters that gnaw away at the inner self,
creatures that destroy self esteem and leave in their wake
anxiety and pain. For children from violent homes, the
monsters can be an abusive parent, neglect, incest, and severe
emotional trauma." Kathy Malchiodi 98:4

"In all creativity, we destroy and rebuild the world, and at the
same time we inevitably rebuild and reform ourselves." Rollo

May 1985:144 i
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Monster Drawing by a 6 yr old in a Battered Woman's Home
Source: Malchiodi, Kathy (1997) Breaking the Silence: Art

Therapy with Children from Violent Homes

When things are different....

Nadia
born 1967, of Ukrainian émigré parents, second of three
children (other children normal development)

Language development problems, diagnosed as on the Autistic
Spectrum at an early age

Internationally famous

Proportion and Perspective understood, not normal until
adolescence

draws from memory

Horse and Rider by Nadia (6)
Source: Selfe, Lorna (1977) Nadia: a case of extraordinary

drawing ability in an autistic child
25



Stephen Wiltshire

born 1977, of British parents

1987, when Stephen 10, he was the subject of a QED
programme (BBC)

Stephen also draws from memory having studied or
‘watched’ a building for 15 minutes or so

The beginning point of any drawing is random and lines
appear “like a sewing machine”, the line spinning from the
pencil point until finished.

Series of drawings of buildings around London

has gone on to have an agent, and many visits to major cities

all over the world, leading to several publications

The Albert Hall (10)

Source: Casson, Sir Hugh (1987) Stephen Wiltshire Drawings

And finally, for those that have an ability to draw

Adolescense

Can draw with accuracy and detail

Have to acquire perspective, light, shade, depth, solidity, texture
Until that is the adult artist wants to draw like a child again!
Examples are: Paul Klee, Dubuffet, Kandinsky, Miro, and Russian

Futurism

Paul Klee (1905) Girl with a Doll

brush and watercolour behind glass
Source: Fineburg, J. (Ed) (1998) Discovering Child Art: Essays on
Childhood, Primitivism and

Ref. www.users.totalise.co.uk/~kbroom/Lectures/children.htm

26



Strategy : Interaction with Children

While doing research about Children’s illustration, | came
across the term Child Art and Stages of Child Art. | decided to

work with children of different age groups.

It also says that surrounding environment and family
background affects child creativity and his world of
imagination. So | choose to work with Urban as well as Rural

children to do comparative analysis of their drawings.

Following are some exercises | planned to make them draw,

1. Free flowing Non-conventional drawings

In this exercise | told children to draw whatever they want to

or like to draw. | gave them papers and poster colors to paint.

Told them no to use conventional tools like pencil, pen or

Brush.

2. Scribbles

As scribbles is the initial stage of drawing, | gave children a

blank paper and told them to scribble on the whole page.

After scribbling | asked them to find out shapes and forms
out of it. Name it and create a character out of it.

Color them and make a story out of those characters.

3. Self Expression

children likes to draw to express themselves because it is
more easy to draw details from their surroundings than
imagining them.

| told children to tell about themselves and their family

backgrounds. Their school, friends, etc.

4. Day to day Activities
| asked children to draw about their daily activities which
they enjoy or they don’t like at all. E.g. activities at places like

home, school, playground, market, etc.

5. Journey the experience
Journey to fantasy world or travelling experience to nearer
city, hill station or to relatives. What they saw there? How

they traveled? 27



Interaction with Children

| worked with children from following schools

Shree Malagnaga Madhyamik Hahavidyalay,
Darewadi, Ahmednagar.
Grade 6t and 7t

Age group between 11-15

‘Creative Learning Material for Children’ is a children’s club
which is held on every Saturday in IDC, IIT Bombay, Mumbai.
Age group between 8-14

Jilha Parishad Prathamik Shala,
Darewadi, Ahmednagar

Grade 1st to 2"

Age group between 5-8

5 students from 15t and 5 from 2" grade

28



Working with Rural School Children (Std. 6t and 7t)

Shree Malaganga Madhyamik Mahavidyalay,

Darewadi, Ahmednagar.

There | got chance to interact with children from 6% and 7t
grade, aged between 11 to 15 years.
| told them a small story about ‘A boy who wants a cycle’ to

7t grade and ‘A lonely girl in the school’.

Strategy - planning exercises before interaction (before)
- performance and response during interaction

- analysis after interaction (after)

| asked them to draw what they think about the story. Some
of them were happy to draw and some wanted to write

about the same.

Some of them were really excited about the exercise and
took more than 2 papers.
| gave them instructions and left the class as authority did

not allowed me to sit there with the children.

After school got over | went again to collect the papers from
them. Children who were excited about drawing and writing,
came running to meet me again. And told me how much they
like to draw and they have only 3 hours of drawing in a week.
Where they have to draw what their drawing teacher teaches

to draw.

| had discussion with the principal Mrs. Hemalata Berad, about
the drawings and performance of children. When | was talking
to her about students’ performance and simultaneously was
going through the drawings.

Suddenly | noticed that one particular boy has drawn very
neatly and nicely the drawings in story board format. He
wrote main events of the story and illustrated neatly as story
proceeds.

When | showed to principal, she told me that this particular
student is a dumb and very dull in studies . And even she was

shocked to see his performance in the drawing exercise.

29



Working with Rural School Children from 7t grade
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Drawings by this boy shows The pseudo- naturalistic stage with "adult-like" naturalistic drawings. Space is depicted as three-dimensional

by diminishing the size of objects that are further away. He picked the main events from the story and illustrated them in story board
format with the small explanation.
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These drawings shows In between stages (transition).
Neck and shoulders are run together in a continuous outline.
Arms ‘open out’ into the body segment hand and fingers
appear feet are in a different schema.

Clothing takes the place of the body neckline and cuffs forming
Distinct boundaries arms and trunk run together frw



Lowen field accounts for the multiple use of the baseline:
Obvious (to children) that people/things line up. This is based
on a kinaesthetic (movement) experience. The child
experiences movement in lines. Its natural, things come, one
after another in a line. Therefore two sides of a street - two
base lines. Hence, different events can be portrayed: steps,

hills, streets, railway tracks
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These drawings shows The schematic stage. The child arrives
at a "schema," a definite way of portraying an object, although
it will be modified when he needs to portray something
important. The schema represents the child's active
knowledge of the subject. At this stage, there is definite order

in space relationships: everything sits on the base line.
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Drawings and writing by children from 6" grade
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These drawings shows The gang stage: The dawning realism
The child finds that schematic generalization no longer

suffices to express reality. This dawning of how things really

look is usually expressed with more detail for individual parts,

but is far from naturalism in drawing.
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Space is discovered and depicted with overlapping objects in drawings and a horizon line rather than a base line. Children begin to compare

their work and become more critical of it. While they are more independent of adults, they are more anxious to conform to their peers.
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Working with children at IDC with age group 8-14 years

‘Creative Learning Material for Children’ is a club which is
held on every Saturday in IDC. Children from campus school

between age group of 8-14 years, come to play and learn.

Garima Dubey and Vijaya Jadhav conducts different
activities under this program like drawing, craft, story telling,
and many creative activities. Under my project writing and
illustration by children, | worked with these children for 3

Saturdays.

In first interaction we had introductory session. That day

children did what they like to do or draw in non

conventional way. | gave them papers and poster colors and
not the brushes. | demonstrated them how can they paint
without using brushes. They made wonderful drawings with

finger print, they drew with all fingers.

Initially many of them made flowers and butterflies but after

some trials they started drawing sceneries and landscapes.
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These drawings shows SCHEMATIC PHASE

awareness of the concept of space.

Objects in the drawing have a relationship to what is up and what is down.

Iltems in the drawing are all spatially related.

Colors are reflected as they appear in nature. Shapes and objects are easily

definable.
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Scribble and find the shapes

Strategy and reason behind this exercise

The Scribble stage is made up of four sub-stages.

(a) Disordered - uncontrolled markings that could be bold or
light depending upon the personality of the child. At this
age the child has little or no control over motor activity.

(b) Longitudinal - controlled repetitions of motions.
Demonstrates visually an awareness and enjoyment of
kinaesthetic movements.

(c) Circular - further exploring of controlled motions
demonstrating the ability to do more complex forms.

(d) Naming - the child tells stories about the scribble. There is
a change from a kinaesthetic thinking in terms of motion
to imaginative thinking in terms of pictures. This is one of
the great occasions in the life of a human. It is the

development of the ability to visualize in pictures.

Performance and response during interaction
After doing free flowing drawing exercise with children, | told

them to scribble on the blank A3 paper.

They started scribbling with pen, pencils and some of them
chose to use color pencils.

Some of them were conscious about what they are drawing.
Some asked me question about what is next thing they are
suppose to do. But | didn’t told them till they finished the

scribbling.

Then | asked each of them to find out shapes and objects.
All of them told me and showed me the shapes they found.
| suggested them to find some more shapes by rotating the

page and suddenly they started finding more shapes.

And children were excited to find some more in their drawing.

Then they started detailing out the characters that they found
and colored them with crayons and pencil colors.
They named their characters and some of them told me

stories about their characters.

They found spider, sparrow, eye, flowers, fruits fishes, cat,

butterflies, human, super heroes, cartoon characters, etc.
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Draw your Home and surroundings

Strategy -

The Landscape

By five or six, children develop a set of symbols to create a
landscape that eventually becomes a single variation
repeated endlessly.

Such as A blue line and sun at the top of the page and a green
line at the bottom become symbolic representations of the
sky and ground. Landscapes are compose carefully, giving the
impression that removing any single form would throw off the

balance of the whole picture.

The stage of complexity

At nine or ten years, children try for more detail, hoping to
achieve greater realism, a prized goal. Concern for where
things are in their drawings is replaced by concern for how
things look-- particularly tanks, dinosaurs, super heroes, etc.

for boys; models, horses, landscapes, etc. for girls.

So | decided to make them draw about their surroundings,

home, school, garden, etc.

Performance and response during interaction
On next Saturday, | went to meet children they were very much
excited about drawing as they enjoyed the last scribble

exercise. And more children were willing to do the drawings.

| provided them with the papers and colors, crayons, poster
colors, pencils, brushes, pencil colors, etc.

Some of them first draw the schema with pencil and then filled
them with colors.

Some chose to do it unconventional way, without any
conventional tools like pencil brush. Some painted directly with

brush and colors.

| gave them poster colors with 6 colors. Some smart kids came
to me and asked me about making some more colors by mixing
them. Some mixed them on the pallet and some tried to mix

them directly on paper.
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Exaggeration between figures (humans taller than a house, flowers bigger than humans, family members large and small) is used to

express strong feelings about a subject.
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Another technique sometimes used is called "folding over" this is demonstrated when objects are drawn perpendicular to the base line.
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Sometimes the objects appear to be drawn upside down.
Another Phenomenon is called "X-ray". In an x-ray picture the
subject is depicted as being seen form the inside as well as the

outside.

This particular child drew all the drawings like X-ray pictures.
He draw all the floors of the building, helipad on the top, cars

with interiors, super heroes.

And colored it with flat colors which concealed all the details.
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Working with the school children at Jilha Parishad Prathamik Shala, Darewadi, Ahmednagar

After working with children at IDC, | went to Darewadi, a small
village near my hometown- Ahmednagar.
There | met the principal Mr. Dada Miya Shekh, and had talk

with them about my project and objective behind it.

He suggested me to work with the children of 15t and 2"d grade.
He gave me 5 children from each class, total 10 girls and boys.

He introduced me to children and left the class.

| asked children to introduce themselves and tell them about
their hobbies, likes- dislikes, whether they like drawing or not,
etc. All of them from the same place and their mother tongue
was Marathi so they feel more connected when | started

interacting with them in Marathi.

On the first day | did scribble exercise with them and they really
enjoyed it. They found mountains, snake, fishes, umbrella,
flowers, fruits, leaf, caterpillar, balloons, car, etc.

Some of them told small story about the shapes and characters

and some simply refused to think about it.
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Farms and surroundings ‘Gaay- Gootha- Shen’ (Cow-Cow shed-Cow dung)
Strategy = PN iy ﬁ%

When | was thinking about the strategy to work with rural

children, suddenly thought came to my mind that why not
make a small book about rural life with the children's
illustrations. And | came to know from their introduction that

they all have farms, cows or either of them at their home.

So | decided to ask them draw about their farms and cattle.
When | went there on second day of interaction, children were
ready with their slates and pencils. | started asking them
about their home, family and farms. They told me about how

their farms look like and what kind of crops are there.

Then they started drawing. Some of them started with the
ground line first and some drew sky line. Some drew cattle,

dog, peacock, cat, elephant. Some made tractor in their farm.
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Journey to neighboring village

On the third day | asked them about their experience on a
journey. Whether they been to any town, city? While
interaction with rural children | came to know that many of
them never been to townships and only visited the villages

near their hometown.

| asked them to draw about their journey and the place they
visited in the last summer vacation. Only one boy out of ten

once been to Mumbai to visit his mama.

They drew the vehicle, car, bus, jeep, train as the means of
travel. One girl did a drawing of visit to her grand parent’s
home, her grand
parents. She very
beautifully drawn
her grand father

milking a cow.
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Sketch book exercise... draw about self and family and surroundings

After having interaction for three days, there was a long
holiday, so | transformed my fourth interaction into the Sketch

book exercise.

| gave a small sketch book and colors to each child and wrote
the topics on the first page from which they can draw
whichever they like to draw. | explained them about the
exercise which included-

*Self portrait

*Family portrait, family members

*Surroundings, farms, garden, market place

*Best friend’s portrait

*Favorite drawing

After 5 days of holiday when | met children they returned me
the sketch books full of drawings and they were eager to
show me their drawings. The drawings were colorful and

thoughtful.
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She has drawn her own reflection in mirror,

her brother and sister too.&TET

She has shown wheat fields and her house. As well as a swing on a tree.



He has drawn many family members

Mohit

including his mother wearing sari.

His house, garden, fields at the time of

sunset, tractor, etc.




Muskan




Sakshi

Sahil

Sakshi has drawn herself and all her family members.

Sahil has drawn his own drawing and his

friends and tractor in fields.




Sahil

He has drawn his house adjacent to fields.
His sense of perspective is comparatively

more developed than other children.




Vaishnavi and Soham

Both of them have drawn their friends.
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Vishakha She has drawn herself in mirror, her parents,

grand parents. Her house, garden, and

grocery shop near by fields id drawn very

neatly.




Analysis

During my research, what is found very contradictory was showed interest, soon seeing those kids enjoying the other kids
that the urban children who are more exposed to the world joined.

via medium of TV, internet, schools, etc lacked imagination Butin rural, my first day of drawing with the kids was like over
for their work reflected a lot of images they see, things that populated, kids wanted to draw, show their drawings Just

can be easily compared to. wanted to go on and on with their weapons.

But in rural children whose means of information is
themselves had an urge for imagination, to imagine things

their way, how things might look like.

Rural children, not only study but provides a helping hand in
the family, either by helping the father in the fields or his
work, and mother in the household which makes them
sensitive and more observant towards things. This is clearly
seen by the amount of details and understanding that they

have in their drawings.

Working with urban kids was a little difficult for they were

easily distracted by things, Initially only kids who like drawing
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Conclusion

Working with kids was fun, it made me realized that how we
try to make sense out of everything making ourselves so
complex, where as kids just understand the word simple,
making their life simple yet more imaginative and full of fresh

ideas for they try to make no-sense.

We the complex creatures does not work properly till we
have so called “proper equipments” but for kids a wall is
their canvas their pencils their tools, and all they need is to

put down their imagination.
For urban kids making an illustration or drawings might be

just a scribble on paper, a fun, But for a rural Kid his/her

drawing is his/her reflection, desires, their utopian world.
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